® Did you know that the MDI results can be
used to assess and implement trauma-
informed practice in your home, school, and

community?

Trauma develops when a person experiences a
sense of helplessness or loss of control in the wake
of stressful life events (Blaustein & Kinniburgh,
2019). Trauma can negatively impact children’s
health, well-being, learning, and development
(Perfect et al., 2016). Trauma is common in
young people but often goes unnoticed because
symptoms are misinterpreted as behavioural or
motivational issues (Chafouleas et al., 2019).
Adverse childhood experiences “add up,” (Larkin
et al,, 2014), so young people who face multiple
challenges, such as poverty and discrimination,
are more likely to experience trauma (Baez

et al., 2019). The BC Ministry of Children and
Family Development has suggested a four-
pronged approach to trauma-informed practice

for supporting young people and their families
(Poole et al., 2017). In addition, the BC Ministry
of Education’s Mental Health in Schools Strategy
emphasizes the importance of a trauma-informed
approach in schools (https:/www2.gov.bc.ca
assets/gov/erase/documents/mental-health-
wellness/mhis-strategy.pdf).

There are a number of frameworks for trauma-
informed practice. No matter the framework
your community chooses for implementing
trauma-informed practice, MDI results can

help you identify where your community needs
more support, and guide the implementation of
prevention and intervention strategies to address
trauma and promote resilience.
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TRAUMA AWARENESS

Some symptoms associated with
trauma include poor sleep, physical
and mental health issues, and delays
in social and emotional development
(Blaustein & Kinniburgh, 2019).
Bullying and victimization can be

a source of trauma, but it can also
be a symptom of trauma (Divecha

& Brackett, 2019). Examining the
MDI results in these areas can help
build awareness of the prevalence of
trauma in your community. They can
also help you evaluate your efforts

in implementing trauma-informed
practice.

SAFETY & TRUSTWORTHINESS

Ensuring that young people have
important adults in their lives who
they can count on is one of their
most important sources for trauma
prevention and recovery (Blaustein &
Kinniburgh, 2019). You can support
children with trauma by cultivating

a warm and welcoming environment
and a sense of belonging. See the
MDI School Experiences Quick Sheet
(http://discovermdi.ca/resources
mdi-quicksheet-school-experiences/)
for ideas.
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CHOICE, CONNECTION, & COLLABORATION

Choice. Key to trauma-informed practice is creating
opportunities for young people to make choices to help
them gain a sense of control in their lives (Hickle, 2020).
Choices are most powerful when they are child led. MDI
data includes information about children’s wishes regarding
after-school activities and transport to school, providing
important information regarding choices children would

like to make. Ask children for other ideas for facilitating
their choice-making.

Connection. Feeling a sense of connectedness to peers,
adults, and schools is especially important for children with
trauma (Phillips et al., 2020). See the MDI Connectedness
Quick Sheet (add hyperlink) for ideas to promote
connection.

Collaboration. Work together with other community
organizations to create a unified approach to trauma-
informed practice and to support young people in every
context of their lives (Morton & Berardi, 2018).

STRENGTHS & SKILL-BUILDING

MDI results can help you identify your community’s
strengths so that you can continue to build on them.

Social and emotional skills are especially important for
preventing and addressing trauma and promoting resilience
(Hertel & Kincaid, 2018). Implement trauma-informed
social and emotional learning (SEL) programs to help
young people build social and emotional skills and boost
their mental well-being (Pawlo et al., 2019). See the MDI
Social and Emotional Development Quick Sheet (http:/
discovermdi.ca/resources/mdi-quicksheet-social-and-
emotional-development/)and SEL Fact Sheet (http://
discovermdi.ca/resources/mdi-factsheet-social-and-
emotional-learning/) for more ideas.

For more resources and ideas on how to use MDI data to
catalyze action, visit discovermdi.ca.
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