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ASSETS, WELL-BEING & RESILIENCE

The MDI results help us better understand well-being and the individual
assets that foster healthy development in all the environments where

children spend their time. There are also two summary measures on
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the MDI that provide an overall picture of how children perceive their
lives: The MDI Well-being Index shows how well children are thriving,
and the MDI Assets Index highlights the quantity and quality of positive
resources and influences present in their lives. Using these results as a

signpost for action, we can impact children’s well-being by helping them
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What are Assets?

Assets are resources present in children’s lives, such as
supportive relationships and enriching activities. A key
aspect of assets is that they are actionable - that is, assets
are malleable and can be improved by outside forces in
children’s contexts. Using a strength-based approach, the
MDI Assets Index measures key assets that help promote
children'’s positive development and well-being. The

four assets measured by the MDI Assets Index are Adult
Relationships, Peer Relationships, Nutrition and Sleep, and
Out of-School Activities. These assets were carefully chosen
based on research that shows they promote well-being
(Schonert-Reichl et al. 2013). Developing these assets has
the potential to affect great change in children’s lives.

A Link Between Assets and Well-Being:

One of the key findings from research on the MDI,
consistent across all participating jurisdictions, is that
children’s self-reported well-being is related to the number
of assets they perceive as being present in their lives. As
the number of assets increases, a greater proportion of
children report higher well-being (Gadermann et al., 2016;
Guhn et al., 2012).

build their social and emotional skills and enriching their assets.

What is Resilience?

Resilience means experiencing well-being and healthy
development even in the face of stress and challenges
(Masten, 2018). It's the ability for a child to step into a
situation with a sense of confidence that they can; a) figure
out what they need to do and b) that they can handle

what is thrown at them. A child's resilience is constantly
changing and developing based on the individual context
they experience (Ungar, 2019). The more assets a child has,
the more likely they are to experience resilience (Twum-
Antwi et al., 2020). Resilience is a dynamic process that
can be acquired and strengthened across the lifespan,
rather than a fixed characteristic (Feder et al., 2019.) Middle
childhood and adolescence are an ideal period for resilience
enhancing interventions. Children’s brains are undergoing
extensive reorganization in adolescence (Aoki et al., 2017)
making them susceptible to the harmful effects of stress

or adversity, but also malleable and receptive to resilience
building interventions. This process of building resiliency
within children can be cofacilitated by families, schools, and
neighbourhoods (Ungar, 2019).
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AT HOME

Middle childhood can be an especially
difficult time for many children as they
struggle to meet extra academic demands
and avoid new social pitfalls. They look to
teachers and friends as well as to parents
to make them feel safe. Reinforce empathy
and help your child keep perspective.

If your child is struggling help them
understand that other children may be
feeling similarly and help them to see
beyond the current situation.

Help your child see that change is part of
life and that setting new goals can replace
goals that have become unattainable.
Examine what is going well and create

a plan of action with your child for what
is not going well (Chad-Friedman et al.,
2023).

Take time to engage in activities that
support your own well-being. When you
experience well-being, it supports well-
being and resilience in your child. (Twum-
Antwi et al., 2020).

Provide guidance, opportunity, and
encouragement for your child to develop
skills for initiating and maintaining healthy
relationships with peers and other adults
in their lives, such as self-awareness,
empathy, kindness, and assertiveness
(Divecha & Brackett. 2019).

Help your family members develop a
"growth mindset.” People with a growth
mindset see challenges as an opportunity
to grow and cultivate new strengths, which
is related to their well-being (Zeng et al.,
2016). Helping your children recognize
and utilize their strengths is also linked to
well-being (Waters et al., 2019).

AT SCHOOL

* Teach students the importance of engaging and connecting

with their peers, including the skill of empathy, and listening
to others. Connecting with others provides social support
and strengthens resilience (Chad-Friedman et al., 2023).

Help children recognize that making mistakes is an
important part of learning. Have a conversation regarding
what they can learn from difficult experiences. Doing so
may help them develop a growth mindset, which can help
them persevere in the face of challenges and boost their
academic competence (Sarrasin et al.,2018).

Find SEL programs that work for your classroom and school.
The Collaborative for Academic, Social, and Emotional
Learning (casel.org) offers a variety of tools and evidence-
based programs.

The most successful SEL programs are those implemented
across all levels of the school system (Mahoney et al.,
2021). Check out the CASEL guide to school wide SEL here.

IN COMMUNITY

* Engage youth and their families in the development

of services that are responsive to their needs. Provide
autonomy for youth to have an active voice in decision-
making about what services are meaningful and relevant for
them (Ungar, 2019).

Offer training in multicultural competence for program
leaders. Programs that are culturally sensitive and provide a
sense of belonging contribute to well-being in youth (Smith
et al., 2017).

Provide skill-building opportunities for youth to reach their
goals. Perhaps with inclusive structures and individualized
instruction (Arbour-Nicitopoulous et al., 2018).

Evaluate whether supports across schools, communities,
and home complement each other. Community
organizations and agencies can work collectively towards
a shared vision to best support youth and their service
providers to thrive (Twum-Antwi et al., 2020).

For more resources and ideas on how to use MDI data to catalyze action, visit discovermdi.ca.

discovermdi.ca
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https://pg.casel.org/?_gl=1%2A1jd8zdj%2A_ga%2ANjYzMDY3NTQxLjE2NzU5NjE1MDU.%2A_ga_WV5CMTF83E%2AMTY4Mzk5NjAxNi4yLjEuMTY4Mzk5NjA0Mi4wLjAuMA..
https://schoolguide.casel.org/resource/the-casel-guide-to-schoolwide-sel-essentials/
http://www.discovermdi.ca
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